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Kia ora Kaiako me nga Hoa, 
 
We hope this information gives you some depth of knowledge about the 
pumanawatanga or pulse of Redwood School/Te Kura o te Rakau Whero.  
 
We are a school with a strong heart, a keen sense of team and very good 
relationship with our community. Anyone who visits Redwood School 
comments on the sense of togetherness, unity and whanaungatanga amongst 
our staff, Kaiako, Kaiawhina, and our amazing Reddie Learners. 
 
Although listed as a ‘decile 8’ school we have a mixed catchment of tamariki 
within our small school zone. We grow through the year to end with a roll of 
about 360 tamariki. The school is undergoing a comprehensive 
redevelopment in 2019-20 which will lead to power of two collaborative 
teaching spaces throughout the school, able to be opened up to power of four. 
Collaboration as a quality is very highly valued at Redwood School and we 
strongly support professional development and growth in all our staff. 
 
If you are motivated, collaborative, team-focussed and want to continue to 
strive in your teaching, Redwood School could well be the place for you. 
Please also refer to our web site: www.redwoodprmary.school.nz 
 
 
 
Nga mihi/With best wishes, 
 
 
 
John Stackhouse 
Tumuaki/Principal 
 
 
 
 
 
 
 
 
 



 
 

Redwood School’s Vision and Mission Statement 
 
 

1. Vision/Logo:   

Aspiring to do our best in life and learning. Doing this together as a supportive 
community. Redwood School is at the heart of the Redwood community.  

 
Vision:  We are climbing high, ready for life! 

Ka piki tahi ki runga rawa – ma te mahi ka ora! 
 

The three key qualities (values) identified by our community are embedded in 
our vision: relationship (we), respect and responsibility (being ‘ready’ for 
learning and life) 
 
Logo:  

The logo contains three key symbols reflecting our mission and vision. 
They are derived from three key symbols associated with this place in 
which we stand (turangawaewae): 
The Redwood Tree/Te Rakau Whero: Reflecting our suburb’s name 
and the Redwood trees planted in the school and on Prestons Road. 
This symbolises standing tall, integrity, being proud of our 
achievements in life and learning. 
The Mountains/Maunga: Climbing High/Piki, runga rawa. Reflecting 
the backdrop of the Southern Alps (which includes local runaka 
Tuahuriri’s maunga, Maungatere (Mount Grey)) and the fact our 
Hillary Hall (school hall) had the first peg driven into the ground by Sir 
Edmund Hillary. He is an aspirational and inspirational role model. 
These represent being ready to take on the opportunities and 
challenges life brings. 
The Koru: Primarily reflecting being together… tahi. The unity in 
community and relationship. The koru symbolises biculturalism and 
also new beginnings/horizons/growth. It is our recognition as a school 
of the tangata whenua, multi-culturalism and the importance of mutual 
understanding. 

 
 
 

2. Our Values: Reddie Learner Qualities 

Wide-ranging community consultation had been undertaken in 2007/2008 to 
establish our original values, these have been surveyed a number of times in 
intervening years, and significant consultation was carried out in 2015 when 
these were again reviewed (identified school review cycle and as part of PB4L 
development focus). The original seven Reddie Learner qualities of 2008 (Reddie 
Learners are caring and respectful, courageous, passionate, independent 
learners, team builders, optimists, extraordinary thinkers) were trimmed to three 
key qualities identified by our community in 2015: 
 
Reddie Learner Quality:  Meaning:	 
Relationships Whanaungatanga… building community 

relationships. Kotahitanga… fostering strong 
bonds. Team and support. Including others. 



Respect Manaakitanga… caring, empathy. Respect for 
others, self and the environment.  

Responsibility Takohanga… responsibility for our choices and 
what we say and do. Responsibility for 
ourselves, our place (turangawaewae) and our 
learning. 

Our school focus on Restorative Practice in recent years has highlighted the 
centrality of relationships in any community.  
Teaching Team Names: 
Our teaching team names reflect our mission, vision and Reddie Learner 

qualities: 
Whakatipu (Junior Team):  Seedlings. Nurturing and growing our new 

Reddie Learners. 
Paerangi (Senior Team) Horizon seekers. Seeking challenges, adapting, 

stepping out onto new learning pathways. 
 
 

3. The Character of Te Kura o te Rakau Whero/Redwood School 

Redwood School was established in 1969 to serve the growing suburb being built 
on former farmland to the north of Christchurch City. The post-World War Two 
‘baby-boom’ years had led to urban expansion. Originally Redwood School was 
eight classrooms and an admin block. The northern catchment boundary for the 
school was delineated by the Styx River, the southern by Papanui, the western 
by the Main North Road and the east is bordered by green belt land. Redwood 
School is a state co-educational contributing primary school for Years 1-6 (5-11 
year olds). In the 1970s the school had a peak roll of around 850.  
 
There are few community facilities in Redwood School catchment area itself with 
the school being the most significant facility at the heart of the Redwood area. 
Parks and reserves are dotted around the school catchment with the Styx River 
and its banks being a significant natural feature and natural habitat. Springs 
nearby (Redwood Springs) help feed the Styx River. Neighbouring schools are 
Marshlands (semi-rural) to the east, Belfast to the north, Papanui Primary and St 
Bede’s College (Catholic integrated boy’s secondary) to the south and Northcote 
to the west. Most Year 6 students move on to Casebrook Intermediate School 
with which Redwood School has strong ties. There are three early childhood 
providers in the immediate area. Two small shopping areas are located on the 
western boundary on Main North Road. The local library (Redwood Library) is 
situated on the western side of Main North Road, just outside the school 
enrolment zone. The school hosts support agencies STAND (Field Worker in 
Schools) and Strengthening Families (Ministry of Social Development) in what 
was the school’s dental clinic. 
 
The school catchment area is a mixed housing area. Level of household income 
varies widely, from high income to low income. There are significant numbers of 
families struggling financially and socially. Increased rental housing numbers has 
led to greater roll turnover in recent years, although this is still comparatively low. 
Although rated as a ‘decile 8’ school this is not reflective of the wide-ranging 
needs of our tamariki, whanau and community. Post-earthquakes there have 
been many stresses and strains on the school and community as we work 
through the many issues of a post-disaster community. Housing and 
infrastructure in the area were comparatively lightly damaged, although pockets 
of housing, including bordering the school, suffered significant damage.  



The needs of our tamariki are also wide-ranging and we have significant numbers 
of special needs children on our roll. Our cultural mix is around 75% Pakeha, 
15% Maori and 10% other backgrounds (Pasifika, European, Asian, Afghani, 
etc.). The school enrols 80% of the primary school age children in its enrolment 
zone, a high uptake. Roll, due to natural population decline and post-earthquake 
shift, has slowly declined from 450 (2006) to 350 (2015) by year’s end. There are 
a high proportion of tamariki who go through the school from NE to Year 6. There 
is a high level of parental presence in the school and parents are encouraged 
and welcomed to be involved.  
 
Feedback from parents and visitors is overall very positive. The school is seen to 
be inclusive, friendly, welcoming and collegial. This is highlighted by staff and 
nearly all visiting teachers, student teachers and outside agencies.  
The school has worked hard on developing a stronger bicultural perspective, the 
following comment from our 2015 ERO report reflecting this: The school’s culture 
and practices reflect a commitment to honouring Maori culture, language and 
identity. Tikanga and te reo Maori are well included in school protocols, values 
and classroom practices. There is good opportunity… for Maori parents to share 
their aspirations for their children’s learning and how the school can best support 
them to succeed as Maori. The school recognises this is an aspect which is still 
very much a ‘work in progress’. 
 
In feedback the parents/whanau were clear in their recognition of the school 
providing a broad and varied range of learning experiences across the 
curriculum. They do not want to see this compromised. Sport, arts and cultural 
aspects were highlighted by the community as aspects provided by the school 
that stand out.  
 
The school site is ‘land-locked’ amongst surrounding housing with a small 
frontage on Prestons Road. There are many established trees, a recently started 
school vegetable garden, a remodelled library and large community hall. The 
school site is of adequate size with flat playing fields. An old now piped 
watercourse marks the eastern boundary.  
 
3.1 Special characteristics of Redwood School 

The whanau-friendly nature of the school has often been commented on by a 
wide range of visitors and people in our community. The school is noted for 
inclusiveness with regard to bicultural practice and special needs children. The 
school has spent significant time and resource on building bicultural knowledge 
and practice in staff and developing an understanding of integration of our special 
needs tamariki. Learning spaces as they are redeveloped will need to include 
areas which allow for strong programme differentiation to help in meeting the 
wide spectrum of learning needs our tamariki have. 
 
To support our children further the school devotes significant extra funding to 
both special needs and bicultural programmes. To foster the significant bicultural 
characteristics of Redwood School our redesign will need to reflect the Maori 
cultural perspective and support the school’s development of te reo Maori and 
tikanga in the school buildings and grounds. 
The school has a very open feeling with parents welcomed into the school. Open 
days, afternoons, holiday library opening, school social events, etc. are all 
available to encourage parents into the school and to be involved with their 
tamariki. The school redesign will need to accommodate for these events and for 



making the school appear as an open, friendly and welcoming environment rather 
than an institution. 
 
Staff members are very collegial. Team is very important to all staff, both 
teaching and support staff. This would be furthered through the provision of 
pleasant communal staff work and social areas which help to foster this strong 
sense of team. Staff work areas and the staffroom will be key aspects in the 
school redesign. 
 
We have a broad and varied curriculum programme based on the concept of 
‘enduring understandings’ in a context of integrated inquiry learning. As already 
mentioned, the school wishes to continue to provide and expand opportunities for 
our tamariki to access a broad school curriculum designed to give our Reddie 
Learners a taste of the many cross-curricula learning opportunities available. This 
means that our learning spaces will need to accommodate for co-operative 
teaching and learning and the implementation of the school’s integrated inquiry 
learning model. Ready access to rich resources, including ICT, will be of great 
importance. Learning spaces will need to have visual features supporting the 
integration of our Reddie Learner qualities and the promotion of bicultural 
teaching and learning. This was to be a ‘next step’ for the school pre-
earthquakes. The featuring of the qualities, motto and logo will need to be 
highlighted to promote these characteristics unique to Redwood School. This 
needs to include playground features already in the school such as trees 
including natives and Redwoods, our Port Hills boulder, memorial gardens and 
plants, the old watercourse and flax on the eastern boundary, a hangi area, etc.  
To further promote the centrality of relationships and community, buildings will 
also need to have a strong indoor/outdoor flow and be configured to promote 
whole-school linkage and community. Access to school learning community 
areas such as the library, admin and teacher work areas and Hillary Hall will also 
need to be considered carefully. 
 
The school currently, by quirk of ad hoc growth and ‘design’ over many years, is 
quite disconnected from its main entrance and the surrounding community. The 
central community ‘quad’ area and school playground are ‘cut off’. These need to 
be opened up and become much more inviting and inclusive to reflect the ethos 
of the school… Climbing high together and being at the heart of our community. 
We want our school to physically reflect what we want of our tamariki, to be 
relationship (community) builders and for our school to be part of the heart of the 
community of Redwood. 
 
 

4. School Timetable and Curriculum Organisation 

The school is officially open for instruction from 9.00am until 3.00pm. The school 
day, however, starts at 8.55am. The day follows the pattern outlined below (main 
activities indicated vary between learning groups and different learning contexts 
through the year):  
8.30   School officially open to receive tamariki 
8.55 - 10.40 First learning block. Literacy/Numeracy 
10.40 - 11.00 Morning break 
11.00 - 12.30 Second learning block. Literacy/Numeracy 
12.30 – 1.40 Lunch 
12.30 - 1.30 Third Learning Block. Inquiry, the Arts, PE/Sport, etc. 
3.20 Tamariki to be clear of school grounds unless participating in 

adult-supervised activities. 



 
This daily timetable organisation is totally ‘up for discussion’ with the school’s 
pedagogical and physical redevelopment over the next two years. Future curriculum 
organisation will reflect the information and learning gained from 2015 innovative 
learning space prototypes. Flexibility of programming needs to reflect the 
opportunities that co-operative teaching, innovative learning spaces, increased ICT 
accessibility and inquiry learning bring. 
 
Term dates and organisation follow Ministry of Education standard guidelines. We 
co-ordinate term dates as much as possible with our local intermediate school, 
Casebrook. 
 
 

5. The Redwood School curriculum, Getting to the Heart of the Matter, covers 
all curriculum areas and includes key learning focuses based around our 
inquiry learning model. We must teach from the NZ Curriculum, “Getting to the 
Heart of the Matter” is our conduit for ensuring our teaching of the curriculum 
reflects the input and aspirations of our school community. 

Literacy and numeracy programmes are needs-based, flexible, differentiated and 
grounded strongly in our knowledge of our tamariki. These programmes depend on 
strong assessment practice leading to in-depth understanding of our tamariki’s 
learning with strong pedagogical knowledge and staff professional development to 
support this. Literacy and numeracy are seen as key to all our tamarikis’ future 
learning, therefore they are taught daily using a differentiated programme according 
to the needs and strengths of the tamariki. Wherever possible literacy and numeracy 
programmes are linked to our integrated inquiry. 
Inquiry Learning focuses are not derived from contexts but from key enduring 
understandings. These are as defined through our school curriculum document as: 

 Change is always occurring 
 Belonging is essential/important to wellbeing 
 Systems, patterns, trends and interrelationships influence us, our world and 

beyond. 
 Choices we make (on how we live) have a long term impact on the 

world/society/ourselves. 
 How we respond to diversity impacts on our day to day life. (Local, national, 

international – bicultural, multicultural) 
 We take actions to respond to needs. 

These enduing understandings are encapsulated in our school curriculum document 
and are taught predominantly through our inquiry model. The goal is to have the 
tamariki pursue an inquiry within the context of the ‘enduring understanding’, to pose 
questions, hypothesise, research, present and then act on what they have 
discovered… carried to its conclusion the inquiry model stresses the need for action 
or outcomes from what the tamariki have been inquiring about. 
Our inquiry learning spans the curriculum areas of social studies, science, 
teachnology, health. 
 
The Arts have always figured significantly at Redwood School. Art exhibitions and 
drama/musical major events alternate yearly in term 3. These showcase our arts 
achievements in visual arts, dance, drama and music. Arts programmes also 
encapsulate kapahaka and jump jam. A strong kapahaka led by contracted tutors 
perform regularly at school and out of school. The jump jam teams perform at 



regional and national level with success. The school aims to increase our music 
opportunities for our tamariki through broadening instrumental tuition and re-
establishing a singing group. A musical showcase, a ‘soiree’, is held each year in 
term 4. Each teacher/teaching team designs and implements an arts programme for 
their group of tamariki following the Redwood School curriculum document. Where 
possible the arts are integrated into inquiry focuses. 
 
Sport and Physical Education are significant at Redwood School. Tamariki have a 
strong school sports PE programme partially delivered and supported by our Sport 
Canterbury sports tutor (funded through community and school funding by three local 
primary schools). Additionally teachers take sports, fitness and games with their 
tamariki on a regular basis. These programmes cover a wide range of ‘minor’ and 
‘major’ sports, swimming, cross country, gymnastics, athletics, etc. Tamariki have the 
opportunity from Year 4 to join inter-school sports teams in basketball, netball, 
soccer, hockey and other sports. Sports are very popular with both tamariki and 
whanau. 
 
Education outside the classroom involves our children in camp experiences from 
Year 2. Children regularly go off-site to visit sites of educational, cultural, historical 
and natural significance to enhance their learning. EOTC is often associated with 
sport, the arts and inquiry based learning. The school would like to develop its own 
outdoor environment so that it became a more diverse resource for children’s 
development and learning. EOTC in 2015 included camps (Y3-6), seashore, beach 
education, museum visits, art gallery, inner city, Adrenalin Forest (high ropes 
course), gymnastics, local parks and reserves, The Groynes, school and community 
hangi, visits to other schools, etc. 
 
The Key Competencies at Redwood School: 
Through all our teaching and learning at Redwood School we aim to have our 
tamariki practice the use of their ‘key competencies’. When we practice the key 
competencies “we are Reddie Learners, ready to learn!” These are of course tied 
very strongly to our Reddie Learner qualities (being relationship builders, being 
responsible and showing respect), bicultural practice (aroha, whanaungatanga, 
manaakitanga, etc) motto and logo and our work around restorative practice/PB4L. 
The ‘competencies’ are woven through our programmes, and taught, every day in 
our school. 

• Thinking 
Thinking at Redwood School will be critical, creative, imaginative, challenging 
and caring. We will be flexible and think outside the square. We will think 
about our thinking and learning; we will recognise and celebrate our 
achievements and develop as life-long learners and innovators. 
 

• Using language, symbols, and texts 
o Using language, symbols and texts at Redwood School will mean 

ensuring there are strong foundations in Literacy and Numeracy. We 
will be able to confidently communicate with clarity, precision, 
imagination and creativity using a variety of forms of communication. 

• Managing self 
o Managing self at Redwood School means we will stand tall and be 

self-motivated, resilient, confident and capable learners. We will be 
able to set goals, plan and reflect effectively and understand 
ourselves as learners. We will respond with enthusiasm, be 
responsible risk takers, have resilience and persist in our learning. 

• Relating to others 



o Relating to others at Redwood School will mean showing respect, 
empathy and understanding. We will cultivate a safe and supportive 
learning community which celebrates both team and individual. 

• Participating and contributing 
o Participating and contributing at Redwood School will be active, 

positive, motivated and confident. This will enable us to be life-long 
learners, striving for excellence and contributing responsibility to the 
wider world. 

 
At Redwood School we believe that… the evidence tells us that students learn best 
when teachers:  

• create a supportive learning environment 
• encourage reflective thought and action 
• enhance the relevance of new learning 
• facilitate shared learning  
• make connections to prior learning and experience 
• provide sufficient opportunities to learn 
• Inquire into the teaching-learning relationship 

The New Zealand Curriculum, Ministry of Education (2007), p.34  
 
 

6. Teaching and Learning Structure (see also 5 Curriculum, above) 

Collaboration: The staff at Redwood School are expected to show high levels of 
collaboration. Collaborative teaching between pairs of teachers in hubs in shared 
spaces (flexible learning spaces) has grown from two pairs in 2015, four pairs in 
2016 to whole school in 2017-18. Collaboration between the teaching teams is 
also strong with the emphasis on not creating school barriers between learning 
spaces and teaching teams. Learning spaces and their arrangement are being 
planned so that collaborative teaching and learning can readily be catered for. 
Spaces need to be versatile and allow for different learning needs in terms of size, 
openness, etc. They need to be designed, positioned/orientated and furnished so 
that collaboration and versatility of the spaces is enhanced. 
 
Literacy/numeracy: These are differentiated programmes, taught mainly in the 
morning but integrated through the day and curriculum. Use of a variety of 
resources to meet wide needs and interests of our tamariki. See 5 above. 
  
The library is a well-used facility (redeveloped 2001-2012) and needs to be 
further developed as a key information and school community resource. It would 
be a real advantage to retain the current library as an open and modern learning 
space and meeting facility. It is designed to be a flexible teaching, learning and 
meeting space. As such it is currently used as a collaborative learning space, PLD 
space for staff and outside teacher groups, parent meeting and learning space, 
etc. 
 
Wider Curriculum: Social studies, science, technology, health, PE, the arts, etc. 
mainly taught in the afternoons but wherever possible integrated with literacy and 
numeracy. Integrated inquiry, school learning model. See 5 above. Learning in 
these areas needs to be contextual and have relevance. We require well designed 
buildings but also strong linkage to outdoor areas, gardens, etc. The ‘playground’ 
is a key resource and needs to be redeveloped to dovetail with the teaching and 
learning in the school. 
 



There is significant cooperative planning of inquiries in teams and some planning 
across the school between teams. A major focus beginning 2017 is on the 
development of the school’s technology curriculum. 
 
Bicultural practice, te reo and tikanga Maori. Te reo and tikanga Maori is 
taught through all classroom programmes, but depth and breadth of this varies 
from room to room. Although Redwood School has made significant strides in 
bicultural practice, this is not very evident in our school environment. It will be 
important to demonstrate our bicultural focus through signage, art, facilities and 
symbolism in the physical environment of the school, both inside and out. For 
example reflecting our teaching team names on our buildings (Whakatipu, 
Poutama, Paerangi), showing English and Maori translations of our Reddie 
Learner qualities, redesigning our road frontage sign, etc.  
 
Te Reo and tikanga Maori are expected to be taught and integrated daily into 
every classroom programme. Our tamariki also have the opportunity to learn te 
reo in addition to classroom programmes, kapahaka (Junior and Senior) and 
maurakau. These programmes rely on the use of alternative learning spaces and 
would benefit greatly from a ‘marae’ area in association with the current hall 
(whare nui). This area would need to be closely linked to all learning spaces and 
be part of the heart of the school. This would recognize the importance of 
biculturalism in our school. 
 
Focus has been and is continuing in te reo and tikanga (Phase 1) and has 
broadened. 
 
Shared learning events each year: Camps (Y3-6), arts extravaganza (visual 
arts, biannual art exhibition; drama/dance biannual show), music and performance 
soiree yearly; community hangi; athletics, sports, PE regularly in grounds and hall; 
reading week; Te Wiki o te Reo Maori; Matariki. Many of these events require 
significant space to host activities and our community. It will be important to plan 
for indoor and outdoor space capable of being used for these events and to retain 
open space. We will need to consider carefully access to these spaces and 
flow/connection to learning spaces and school facilities. Linkage of the school 
learning spaces to the administration block/school entrances, the Hillary Hall and 
library are key factors in the school redesign. Currently these facilities and school 
‘flow’ is not well linked and has led to a disjointed school.  
 
Sport and PE requires the use of school grounds and local facilities. Space is 
required to teach PE and sport, both grass and open areas as well as hard court 
areas. The current Hillary Hall provides a venue for indoor sports opportunities. 
Allowance needs to be made to include play and fitness areas and structures 
around our school. These need to be easily accessible from school buildings and 
also able to be accessed when school grounds are wet.  
Play and sports areas need to:  

• be better integrated, more ‘rational’ avoiding pockets of ‘dead’ or hard to 
supervise ground 

• incorporate both challenge and safety aspects to equipment and area 
design 

• allow for more active as well as recreational uses 
• retain significant open playing fields for organized sport and athletics 

Sport and PE equipment is currently housed in the school hall PE store. 
 



Tamariki ‘at-risk’: Redwood School has a significant number of ‘at-risk’ tamariki. 
This is particularly so for children with social/behavioural issues. There have 
historically been a high number of tamariki at the school who are on the autistic 
spectrum. There is a definite need for small break-out spaces to be available for 
our ‘at-risk’ children, our English Language Learners (ELL students) and for 
specific learning experiences. These need to still have close connection to the 
children’s usual learning spaces so that the tamariki feel connected and integrated 
with other tamariki. A kitchenette area in each learning space ‘cluster’ would be a 
great advantage to all children and staff to access, and in particular for our special 
needs children as well.  
 
Wherever possible, however, our special needs and ELL tamariki are integrated 
into the classroom programme and have specialised teaching/teacher aide 
assistance in their home learning space. 
 
Knowing our tamariki and their wider pastoral care are key facets to our approach 
as a school. The whole learner needs to be considered… knowing them at school 
and understanding their home context as well. We work alongside families to bring 
about the best outcomes we can for our ‘at risk’ Reddie Learners. 
 
Tamariki with particular strengths: The school has many children with particular 
strengths in a wide range of academic, social, arts and sport/PE aspects. The 
library and break-out spaces will be required for these children to undertake 
particular learning focuses. Our gifted or more able tamariki will need to be 
considered with regard to flexible learning spaces and access to a wide range of 
resources for learning both within their learning spaces and also if taught 
separately in small groups or by specialist teachers/tutors e.g. art, music, 
research, etc. These tamariki may need break-out spaces to work in but they also 
still need to feel in close proximity and connected to their peers. 
 
Kaiawhina/Teacher aides and an ELL T.A. are attached to classrooms to assist 
in delivering specialised programmes. These staff members work in main learning 
spaces but also require ‘break-out’ spaces to deliver aspects of a child’s 
programme. Our tamariki requiring extra assistance need to be considered with 
regard to flexible teaching spaces and access to a wide range of resources for 
learning both within their classroom learning spaces and also if taught separately 
in small groups or by specialist teacher aides, teachers/tutors etc. 
 
Parents and whanau are highly visible in Redwood School. It is important that 
the school appears as a welcoming environment with clear connection to the 
street and the wider community. Currently the school is quite enclosed and 
physically is not open and welcoming in arrangement and structure. This needs to 
be carefully considered in the school redesign so that there is a much more 
obvious and welcoming connection to the school entrances and our community, 
with particular emphasis on the Prestons Road school frontage. 
It would be a great advantage to have a coffee/relaxing area for parents to be able 
to access. This could be a multi-use meeting area incorporating a kitchenette.  
 
7. School leadership and management 

The school has an inclusive leadership structure (often called a ‘distributive 
structure’). The school motto Climbing High Together and our Reddie Learner 
quality Building Relationships both place heavy emphasis on the fostering of 
community. It is therefore vital that decision making and strategic direction 
includes community input. We place high value on the concept of team. 



This needs to be clearly reflected in our leadership structure and decision making 
processes. It also means that we as a school have regularly sought parent input 
and feedback and are in the process of promoting this into a true partnership. 
Currently the school has three team leaders (Year 1-2, Year 3-4, Year 5-6), two 
Deputy Principals and a Principal. Our Learning Needs Coordinator (LeNCO) also 
has input to leadership meetings. The aim of the Leadership Team is to bring 
about discussion and broad thinking around decisions and strategic planning. 
There has been a stronger link developed back through team leaders to their 
teams so that input is drawn through from the wider staff leading to greater input 
from the whole staff as to school direction and focus.  
 
The school Leadership Team recognises the importance of utilizing the leadership 
of all staff. There has been a conscious move to have teachers with 
responsibilities (e.g. management unit holders and others) to be part of 
Leadership meetings. Unit holders have input fortnightly to Leadership meetings 
but can attend any meeting by arrangement to discuss a key matter.  
 
Linkage to student leadership has been strong. The Student Council is a key 
conduit for student feedback, concerns and ideas. The effectiveness of this body 
has varied from year to year and a goal for 2016 is to strengthen links with student 
leadership and input so that our tamariki have a strong input to the redesign and 
redevelopment of their school. 
 
The Leadership Team is very aware that leadership and ‘learnership’ are 
interchangeable. All members of the school’s learning community can contribute 
and have input into aspects of school leadership and all of us are learners as well. 
Under our Charter Learning Community section this is reflected in one of our key 
goals: To further strengthen community input into strategic planning/strategic 
goals including strong consultation with regard to the school rebuild and Modern 
Learning Pedagogy/Environment. It is also reflected in our reference to the 
whakatauki: Kaua e rangiruatia te hapai te koe; e kore to tatou waka i u ki uta. 
Don’t paddle out of unison; our canoe will never reach the shore.  
  
Concentration is on strategic focuses in Leadership Meetings. Meeting 
content will include a leadership PLD focus in each meeting, current teaching and 
learning focuses across the school, staff professional learning development 
focuses, student achievement and curriculum, at-risk students and students 
successes/celebrations, upcoming events planning and some ‘nuts and bolts’ 
organisation. The emphasis continues to be placed on ‘bigger picture’ thinking and 
planning related to student achievement. We aim not to become ‘bogged down’ 
with the nuts and bolts discussion and decisions. 
 
Leadership discussion and thinking is channeled through to teams via team 
leaders, and feedback and ideas are sought. Leadership reports back to staff 
through team meetings, staff meetings, Google Docs, one-to-one with staff, etc. 
The aim is to have strong communication between the school leadership and 
wider staff… the development of collegiality rather than a hierarchical model. 
Strategic goals, in particular student achievement and learning goals, are drawn 
up through teaching team discussion and focuses and form the core of our 
strategic plan and charter. 
 
We are very aware of the whakatauki, E koekoe t etui, e ketekete te kaka, e kuku 
te kereru. The tui chatters, the parrot gabbles, the wood pigeon coos… it takes all 
kinds of people to make a successful team. We need to harness our different 
strengths and opinions so that, combined, we get the best results for our tamariki. 



 
Professional Learning Groups (PLGs) are established in Term 1 each year. 
These groups are formed from a mix of staff who choose a professional 
development focus for the year as part of their professional development. The 
emphasis is on teaching as inquiry. For 2016 staff will choose from either our 
PB4L or reading focuses. They will choose an aspect to undertake an inquiry. This 
is structured through the year and entails staff reporting back to their PLG about 
the process of learning they have undertaken, what they have learnt and next 
steps with regard to making a difference in teaching and learning. Staff members 
have the opportunity to both lead and learn in these PLGs. 
 
Professional learning opportunities for staff are many and varied. As well as 
PLGs the school has provided wide-ranging internal school-wide PLD in aspects 
such as reading, restorative practice, integrated inquiry and bicultural practice. 
The school has also undertaken school-wide PLD using MoE and University of 
Canterbury EdPlus in writing, mathematics and PB4L. Staff members also have 
the opportunity to attend other specific PLD opportunities in a wide range of 
aspects including sport/PE, mentor teaching, educational conferences and 
seminars in ICT, collaborative teaching, etc. This includes opportunities for 
teacher aides, ELL teacher aide, office staff and caretaker. Our support staff is 
seen as integral to our team. 
 
Meetings: Friday morning meetings are held 8.00-8.30am each week 
concentrating on organisation (nuts and bolts), staff meetings fortnightly with 
emphasis on strategic planning, strategic professional learning development 
(PLD) e.g. PB4L, assessment practice (e.g. assessment tools, reporting, 
moderation), course feedback from staff, strategic planning, bicultural practice, 
literacy/numeracy, etc. Team meetings are held weekly to cover strategic 
direction, assessment, assisting learners with needs, co-operative planning, etc. 
Teacher Only Days are also planned for before school starts and through the 
year. These cover key organisational or strategic aspects e.g. 2016 includes 
school year start, PB4L, school rebuild/redesign education brief, bicultural 
practice, reading. 
 
There is increasing use of ICT to transfer information and seek feedback and 
input. The use of email and text has been commonplace for some time but 
increasing use of tools such as Google Docs has been a development in the past 
twelve months. The school is very aware of the need for two-way face-to-face 
communication as the best means of discussion and decision making.  
 
Translating the school’s aspirations to reality. 

1. Redwood School’s vision, mission and Reddie Learner qualities are 
foundational to our aspirations. 

Aspirations What it means How we will 
achieve it 

Type of space to 
enable this to happen 

Our Reddie 
Learners will be 
relationship 
builders 

(Fostering 
connection: 
Climbing High 
Together, Te 
tangata, te 
tangata, te 
tangata) 

Relationship will be 
central to what we do 
We will know our 
tamariki 
We will have strong 
relationship with 
whanau/community 
Whanau and tamariki 
will see Redwood 
School as being at the 
heart of the community 

Developing our school 
as a collaborative and 
welcoming envt. 
Placing priority on 
biculturalism and 
multiculturalism 
Inviting parents and 
wider community into 
the school 
Embedding our 
Reddie Learner 

Flexible, clustered 
learning spaces and 
community areas which 
foster connection 
Cultural connection  will 
be evident in design and 
décor through the school 
Different sized spaces, 
areas, break-out rooms 
An inviting, open and 
‘human-scale’ design of 
building and grounds 



Our tamariki will 
practice 
whanaungatanga 

qualities through our 
school community 
Being inclusive of 
others who are 
different to ourselves 

Our Reddie Learner 
qualities will be very 
evident in playground 
and buildings 

Our tamariki will 
be respectful 
Reddie Learners 
 
(Fostering 
connection: to 
each other and 
their environment) 

Our tamariki will show 
self-respect, respect 
for others and respect 
for their environment 

The school 
environment will be 
inclusive of others 
Developing a strong 
sense of community 
and attachment to this 
place 
(turangawaewae) and 
community (te 
tangata) 
Tamariki, whanau and 
staff will be involved 
in the rebuild journey 
and shaping of our 
school 
 

The school will be open 
to our street frontage 
(Prestons Road) 
The school will include 
significant community 
input in planning and 
décor 
The natural environment, 
aesthetics and 
appearance of the school 
will be carefully 
considered in relation to 
the existing environment 
Significant cultural, 
natural and historical 
features will be 
preserved/highlighted 
Indoor/outdoor flow and 
outdoor learning areas 

 

Our tamariki will take 
both individual and 
collective 
responsibility 

Our tamariki will be 
strong, independent 
learners but also 
able to work well with 
others 

Providing our tamariki 
with a wide range of 
learning opportunities 
Ensuring our tamariki 
exercise choices in 
their learning (self-
directed) 
Developing in our 
tamariki 
understanding of their 
own learning and 
learning processes 
Ensuring that inquiry 
learning (Redwood 
School Learning 
Model) is a key 
approach to learning 
through our school 

Flexible learning spaces 
and furnishing 
Significant display 
spaces to celebrate and 
share tamariki’s work 
Furnishings and décor 
to allow different 
learning configurations 
(independent, pair, 
small group, large group 
learning) 
Space provision for at-
risk learners and their 
helpers 
Assembly spaces, 
inside and out, for 
school and community 
gatherings 

 
2. The teaching of literacy and numeracy will be targeted, differentiated 

and across rich learning contexts. 
Aspirations What it means How we will 

achieve it 
Type of space to 
enable this to happen 

To enhance 
teaching of literacy 
and numeracy our 
tamariki will be able 
to decode, 
understand, create 
and use symbols 
and texts in a variety 
of contexts 
confidently and 
competently. 

Knowing our tamariki, 
their strengths and 
their needs (incl 
assessment) 
Having very sound 
pedagogy and 
practice 
Using a range of 
tools, resources and 
teaching approaches 
including inquiry 
Providing a wide 
range of learning 
opportunities in 
reading, writing and 
maths integrated 
across the curriculum 

Continued provision 
of in-house and 
external PLD and 
support for all staff 
Collaborative 
planning and 
teaching to 
maximise collegial 
support and 
expertise 
Sharing knowledge 
of and responsibility 
for our tamariki 
(collective 
‘ownership’) 
Partnership with 
parents as first 

Meeting spaces for staff 
and parents to be 
incorporated into the 
design 
Teacher ‘work spaces’ to 
be incorporated into the 
design 
Open spaces where staff 
can readily teach 
collaboratively 
To have the library as 
part of the heart of the 
school (a learning hub) 
Developing 
indoor/outdoor variable 
learning spaces for 
tamariki and staff 



Being responsive to 
the changing needs of 
our tamariki 

teachers will be 
enhanced 
Having a range of 
tools and flexibility to 
best provide for the 
needs of our tamariki 

Clustering learning 
spaces to provide sense 
of connection and 
linkage 
To ensure display space 
so that an environment 
can be literacy and 
numeracy rich and 
personalised by tamariki 
and staff 
Acoustics, learning 
space shape and 
furnishing/décor to 
provide a ‘homely’, 
flexible learning 
environment 
Different sizes and types 
of learning space to 
cater for student needs 

 
3. The teaching of a broad curriculum is a high priority with emphasis 

on implementing an inquiry based approach 
Aspirations What it means How we will 

achieve it  
Type of space to 
enable this to 
happen 

Wider curriculum 
delivery will occur as 
much as possible 
within an integrated 
inquiry context. 
 
Delivery of the wider 
curriculum will give 
good coverage of 
subject areas covered 
under the New 
Zealand Curriculum as 
defined through the 
school’s curriculum 
document Getting to 
the Heart of the 
Matter. 

Learning programmes 
will be planned using 
the school’s inquiry 
learning model  
Learning will take place 
within strong learning 
contexts derived from 
the school curriculum 
enduring 
understandings 
Learning will have 
significant levels of 
student choice and self-
direction 
Bicultural practice will 
be clearly evident in 
planning and teaching 
Promotion of our 
Reddie Learner 
qualities and the NZC 
Key Competencies 

Cooperative planning 
across teams and the 
school will be evident 
Student choice and  
input into learning 
programmes will be 
clearly evident 
Use of a wide range of 
resources, including 
strong use of ICT, will 
be evident 
There will be strong 
connections to learning 
outside the 
classroom… school 
envt, community, 
cultural, ICT links and 
beyond. 
The Reddie Learner 
qualities and NZC Key 
Competencies will 
feature clearly in 
planning and teaching 

Flexible and co-
operative learning 
spaces 
Strong indoor/outdoor 
linkage and flow 
Performance and 
sharing community 
spaces  
Breakout and quiet 
spaces 
Ready availability of 
ICT tools and 
resources… in learning 
spaces and community 
areas 
Retention, development 
and expansion of 
existing valuable 
environmental and 
educational features of 
the school e.g trees, 
gardens, 
physical/cultural 
features 
The school’s Reddie 
Learner qualities, motto 
and logo will be 
‘displayed’ in learning 
spaces indoors and out 

 
4. Bicultural practice will pervade the day, our environment, our 

planning, our teaching and learning 
Aspirations What it means How we will achieve 

it  
Type of space to 
enable this to 
happen 

Te reo and tikanga 
Maori will become a 
natural part of the 
school and its day. 
. 

All learning 
programmes will be 
planned with bicultural 
practice as a 
dimension 

Maori community will be 
consulted and have 
significant input to school 
development 
Staff development will 
continue in bicultural 

Flexible and co-
operative learning 
spaces for teaching of 
te reo/tikanga Maori 
groups 



All staff will practice te 
reo and tikanga Maori 
(with an 
understanding we are 
all on a bicultural 
learning journey) 
Our physical 
environment will 
overtly express our 
commitment to 
biculturalism 
Staff develop in 
understanding of 
bicultural practice (incl 
Treaty of Waitangi), 
cultural significance of 
our area/region (place 
based education)  and 
teaching Maori as 
Maori 
 

practice, place based 
education and teaching 
Maori as Maori 
Daily use of te reo and 
tikanga Maori will be 
evident throughout the 
school 
Collaborative planning 
will incorporate strong 
elements of te reo and 
tikanga incl additional te 
reo, kapahaka and 
maurakau groups 
There will be strong 
connections to learning 
outside the classroom… 
school envt, community 
including our Maori 
whanau, place based 
education, cultural links  
The school will have 
strong bicultural 
elements in its buildings 
and grounds 
The development of the 
school envt will be ‘in 
line’ with the 
Papanui/Redwood 
cultural narrative doc. 

Development of a 
meeting place (marae) 
for use of school and 
community 
Bilingual signage and 
Maori visual arts 
through the school 
Retention, development 
and expansion of 
existing valuable 
environmental and 
educational features of 
the school e.g trees, 
gardens, 
physical/cultural 
features 
Performance and 
sharing/ community 
spaces will be 
incorporated into the 
school development 
e.g. hangi area, vege 
garden 
 

 

5. Our Redwood School learning community will become competent 
and confident in the use of digital tools 

Aspirations What it means How we will achieve 
it  

Type of space to 
enable this to 
happen 

Tamariki and staff will 
use a range of digital 
technologies every day 
to enhance their 
teaching and learning 
. 

Learning programmes 
will be designed with 
the use of digital 
technologies as an 
integral component 
All staff will actively 
use, develop 
knowledge of and 
integrate digital 
technologies  
All tamariki will have 
ready access to 
digital technologies 
either BYOD or 
school devices 
The use of digital 
technology will be 
within meaningful and 
integrated learning 
contexts 
 

Staff development will be 
enhanced in the 
integration and use of 
digital technologies. 
Daily relevant and 
contextual use of digital 
technologies will be 
evident throughout the 
school 
Collaborative planning 
will incorporate strong 
elements of integrated 
use of digital technologies 
The school will expand 
and enhance the concept 
of BYOD this increasing 
acess for all tamariki to 
DTs. 
The school will have 
sound cabling and IT 
systems to sustain 
increased DT use. 
Access to up to date IT 
resources and DTs will be 
planned for and 
implemented 

Flexible and co-
operative learning 
spaces to include ready 
access to DTs 
Availability of small 
break-out spaces for 
use by small 
groups/individuals using 
ICT 
Incorporation of high 
spec cabling and 
wireless networks 
throughout the school 
Good provision for 
access to DTs and 
networks in all areas 
including Hillary Hall, 
library and Admin 
Inclusion of funding for 
digital screens, sound 
systems and other ICT 
support equipment in 
every learning space 
Retention, development 
and expansion of 
existing valuable 
environmental and 
educational features of 
the school e.g trees, 
gardens, 
physical/cultural 
features 
 

	


