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The Learning Hubs were designed and led by the 
Ministry of Education (MoE) Christchurch Regional office. 
The Learning Hubs were carried out over Terms 3 and 4 
of 2020 in response to the March 15 2019 terror attack 
in Ōtautahi | Christchurch and from Kōrero Mātauranga 
with ethnic communities in the city. The broad 
purpose of the Learning Hubs is to support continued 
participation and engagement of affected ethnic 
communities in learning opportunities that enhance 
their wellbeing and achievement in the Aotearoa | New 
Zealand education system. Example topics covered in 
the Learning Hubs can be found in Appendix 1. 

In this report we draw on the definition of ethnic 
communities to comprise parents, families and 
communities that include migrants, former refugees, 
New Zealand residents and those born in New Zealand 
who identify their ethnicity as or cultural affiliation to 
Asian, African, Middle Eastern, and Latin American 
regions. We acknowledge that these groups are 
culturally and linguistically diverse though they may 
share some similarities, such as in faith and religious 
beliefs. 

This report summarises the findings from qualitative 
enquiry into these Learning Hubs and looks to answer 
three key research questions:

• Does the Learning Hubs programme meet its 
intended goals and objectives in the eyes of its 
participants?

• What insight can be gained from the experiences of 
the Learning Hub attendees?

• What recommendations or areas for consideration 
should be made to the Learning Hubs programme 
to better meet the needs of the community and the 
MoE’s intended goals?

The focus of this research and report is very much to 
learn from the experiences of the participants and utilise 
this to guide future use of the Learning Hubs, nationally, 
and what should be considered before any similar 
programmes are used. 

A total of 19 interviews were carried out by a research 
assistant employed by the Canterbury Knowledge 
Commons. In total 10 parent attendees, 3 child 
attendees, and 6 Learning Hub Co-ordinators were 
interviewed. The research assistant also attended 
Learning Hubs to experience the programme first-hand 
and see how the hubs operated. 

The findings of the research showed that many of the 
participants were very happy with the experience of 
attending the Learning Hubs and found them valuable 
contributions to understanding the New Zealand 
education system and feeling a sense of connection and 
belonging with others. To this end, the Learning Hubs 
have met their intended goal. 

The research revealed some key insights of the 
Hub attendees’ experience, which have been used, 
alongside the research team’s own understanding and 
examination of academic literature, to develop a set 
of recommendations for further development of the 
programme and its future use outside of Christchurch. 

With regards to content of the Learning Hubs, the 
participants unanimously agreed that the material 
covered was vital to their growth and understanding of 

Executive Summary 

This report presents the initial findings based on the voices and 
experiences of Learning Community Hubs for Ethnic Parents, 
Whānau and the Community in Ōtautahi | Christchurch proposal 
(Learning Hubs). This research and report has been completed by the 
Canterbury Knowledge Commons | Te Pae Raka Hau, which seeks to 
draw on the collective strength of the University of Canterbury and 
the Canterbury region to answer questions that benefit the whole 
community. This research falls within this remit by being responsive 
to the needs of a founding partner, the Ministry of Education 
Christchurch Regional Office, as well as being focused on building 
community wellbeing. 

Voices from the Ōtautahi | Christchurch Learning Community Hubs      1



the New Zealand education system. For many, this was 
the key purpose in their decision to attend the Learning 
Hubs. Participants expressed an understanding of not 
just the content covered in the curriculum but also the 
pedagogic approach to learning in New Zealand, which 
could differ from their expectations based on learning 
approaches overseas. Participation in the Learning Hubs 
also allowed attendee parents to alter their practices at 
home and the manner in which their engage with their 
child’s education by being more aware of how the New 
Zealand education system operates. Some participants 
did feel that the content was somewhat elementary and 
this may be a reflection of Learning Hubs being driven by 
participants’ ethnic background more than an individual’s 
level of need. 

When asked about how the Learning Hubs were 
delivered and managed the participants expressed 
gratitude towards the Learning Hub Co-ordinators for 
their work in bringing the community together in a 
manner that was culturally responsive and felt inclusive. 
These co-ordinators are the backbone of the success 
associated with the Learning Hubs as they were not 
only vital to the management of space and other 
management functions of each Learning Hub, but were 
also important for helping gather the community in a 
manner that participants trusted and felt empowered by. 

Some participants were concerned about their ability 
to attend given their already busy schedule with 
various other commitments; however, showed strong 
appreciation that they were able to come along. Some 
participants appreciated that Learning Hubs that have 
a strong faith element were able to be responsive to 
their specific needs. This was particularly important for 
the Muslim participants who had concerns about the 
ability to practice their faith in New Zealand but felt the 
Learning Hub specifically for the Muslim community was 
able to cater to this. 

Participants in this research expressed strong 
satisfaction with the Learning Hubs, in general. They 
felt the content was valuable and insightful, with 
positive changes to relationships in areas they had not 
considered. For example, participants expressed their 
relationship with their child’s teacher had improved and 
they felt more confident in engaging with their child’s 
education. Participants also felt a strong connection 
to their ethnic community which may not have been 
possible had they not been able to attend the Learning 
Hubs. This unintended outcome shows the ongoing 
power and support that the Learning Hubs programme 

is able to offer the communities it was designed to 
reach. This empowerment also enabled attendees to feel 
more confident and connected as members of the wider 
Ōtautahi | Christchurch community, which may not have 
been possible without the Learning Hubs. 

The Ministry of Education plays a vital role in the 
success of the Learning Hub programme. The funding 
and resource support that ensures co-ordinators are 
well supported in their role is seen as fundamental to 
the success of the programme. Having the Ministry 
of Education as the co-driver and partner of the 
programme also provides important mana and validity to 
the Learning Hubs that may not be present had it been a 
solely community led endeavour. This added legitimacy 
allows participants to feel more empowered knowing 
that the information they are receiving at the Learning 
Hubs is accurate. 

Overall, there are some key considerations that should 
be taken into account before any future deployment 
of a similar programme is used nationally. Many of 
these were already taken into account when creating 
the model used in Ōtautahi | Christchurch. However, it 
should be noted that the lack of a culturally responsive 
framework that supports the needs of our ethnically 
diverse communities does mean that the New Zealand 
education system may not be meeting the needs of 
our increasingly diverse parents and children. Much of 
the success associated with the current initiative is as a 
result of personal, local leadership, and specific interests 
and expertise working with the multicultural community 
in Ōtautahi | Christchurch. However, this approach 
is not sustaining. Formal policy and frameworks are 
necessary to achieve sustained change, and therefore, 
it is recommended that future initiatives would benefit 
from having a culturally responsive multicultural strategy 
and framework that can be adopted at a national level. 
These are summarised as follows and demarked by what 
the research team believes is vital verses important to 
consider. 
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Aspects vital to the success of the 
programme:
• Learning Hub Co-ordinators must be well-resourced, 

have strong organisational skills and be well 
respected by the community they are serving.

• Venues for Learning Hubs should not only be readily 
accessible by the attendees but also be responsive to 
their cultural and religious needs. 

• Learning Hub composition and content must be co-
created with the communities they are serving.

Aspects that are important to the success 
of the programme include:
• Carefully negotiating the composition of the Learning 

Hubs to consider how different practices and beliefs 
within a faith may affect attendee engagement. 

• Additional funding be provided to offer specific 
support for whānau from a refugee background. 

Ongoing considerations 
• Develop a culturally responsive framework that 

supports the needs of our ethnic and culturally and 
linguistically diverse (CALD) communities as they 
engage with New Zealand education system. This is 
not dissimilar from the Teaching Council of Aotearoa 
New Zealand Tapasā (cultural competencies for 
teachers of Pacific learners) or Tātaiako (cultural 
competencies for teachers of Māori learners). 

• Engage with local iwi at early stages of creating 
future Learning Hubs to co-develop content that is 
authentically bicultural and honours our partnership 
under Te Tiriti o Waitangi.

In light of the above recommendations it is important 
to understand that the funding provided, resources 
created, social-capital leveraged and the content 
delivered are all done so in a manner that is well 
purposeful towards enabling a community that feels 
included. A lack of support in these areas may, firstly, 
impact the efficacy of the Learning Hubs but also 
have a subsequent impact on the sense of belonging 
and empowerment that the Learning Hubs are able 
to provide. Future research into the success of the 
Learning Hubs should take a quantitative approach 
to understanding participant satisfaction; a broader 
approach to participant engagement (e.g. include 
teachers in the interview schedule to establish if they 
felt the Learning Hubs were beneficial to the parents 
and children in their class), and include a greater number 
of child voices in the study to establish their feelings of 
how the Learning Hubs have helped them. The following 
pages give a more detailed insight into the research 
findings and how evidence from the extant literature can 
aid in any future development of Learning Hubs. The 
following pages elaborate on this summary with further 
background and insight from those that took part in the 
study. 
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Background

The Learning Community Hubs for Ethnic Parents, Whānau and 
the Community in Ōtautahi initiative is modelled on the Talanoa 
Ako programme (previously known as PowerUP) developed by 
Ministry of Education [MoE] in 2013. Talanoa Ako is designed to 
assist Pacific parents and communities to equip and empower 
parents, families and communities to champion their children’s 
education. The Learning Hubs programme commenced in term 
three of 2020 as a trial project in Christchurch for ethnic families 
and communities. In this report we draw on the definition of 
ethnic communities to include parents, families and communities 
that include migrants, former refugees, NZ residents and those 
born in NZ who identify their ethnicity as or cultural affiliation to 
Asian, African, Middle Eastern, and Latin American regions. We 
acknowledge that these groups are culturally and linguistically 
diverse though they may share some similarities, such as in faith 
and religious beliefs. 
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The Learning Hubs were developed to present targeted 
sessions for parents and their children about aspects 
of the New Zealand education system and empower 
them in their learning journey through the New Zealand 
education system. Specifically, the goals of the Learning 
Hubs are: 

• That parents and families are provided with access 
to and understanding of the New Zealand education 
system to enable them to champion learning and 
education aspirations for their children and young 
people.

• That the capability, knowledge and confidence of 
parents is facilitated and built so that partnership with 
schools in supporting good learning consequences 
for their children and young people is achieved.

• That there are opportunities to provide culturally 
appropriate, purposeful and inclusive responses to 
meet local needs of ethnic parents, families and their 
children and young people (eg support good learning 
outcomes through bilingualism; understanding of bi/
multiculturalism wellbeing).

Salahshour (2020) explores the historical developments 
that have arisen to address the growing levels of 
diversity in New Zealand’s schools and identifies some 
of the gaps in the current system. She advocates for an 
intercultural education system which would be inclusive, 
all-encompassing and provide an ‘even-playing-field’ 
for all the diverse groups within New Zealand society. 
Specifically, Slahshour (2020) draws on Gorinski and 
Fraser (2006) to state that it is crucial that an inclusive 
education system eliminates barriers associated with 
language difficulties, strained economic circumstances, 
parental uncertainties about the education system, 
and schools’ preconceptions of ethnic students. The 
Learning Hub initiative seeks to address some of these 
barriers in its operation; however, it should be noted 
that the researchers believe broader, systemic issues, 
cannot be addressed through the Learning Hubs alone 
and a more holistic approach to building inclusiveness 
in the New Zealand education system is necessary. 
For example, a Learning Hub programme cannot be 
held responsible for addressing systemic economic 
deprivation; however, it can aid in bridging engagement 
practices that are linguistically diverse and breaks down 
parental uncertainty with schools. A list of example 
topics covered by the Learning Hubs can be found in 
Appendix 1. 

The Canterbury Knowledge Commons | Te Pae Raka Hau 
partnered with the Ministry of Education Christchurch 
Regional Office to do an initial evaluation of the Learning 
Hubs. The Knowledge Commons seeks to utilise its 
substantive academic background at the University of 
Canterbury to partner with organisations in the region. 
These partnerships are established to enable the 
sharing of knowledge and resources that will lead to 
the betterment of the community. This project falls well 
within this remit and this initial study acts as a platform 
to show how academic knowledge can support practices 
that build a stronger community. 

To this end, the purpose of this research project was to 
explore the views and experiences of the ethnic parents 
and families who participated in the Learning Hubs 
programme in the third term of 2020 in order to gain 
insight into their satisfaction of the programme content 
and delivery; their engagement with the programme, 
and how they use the information and tools gained 
during the Learning Hubs to meet the initiative’s goals. 
Based on engagement with attendees and co-ordinators 
of the Learning Hubs and from attending the Learning 
Hubs themselves a number of insights have been gained 
and recommendations can be made if similar Learning 
Hubs were to be replicated in the future both in Ōtautahi 
| Christchurch and across New Zealand.

The research objectives of the project are: 

• To ascertain the extent to which the Learning Hubs 
programme met its intended goals and objectives

• To understand and gain insight into the experiences 
of the Learning Hub attendees

• To make recommendations on what can be improved 
to the Learning Hub programme to better meet the 
needs of the community and the MoE’s intended 
goals

The following sections outline the methodology 
employed to answer these research objectives and some 
of the findings from the research. 
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Methodology
A qualitative approach was employed to understand 
the deeper insights and experiences of participants 
attending the Learning Hubs. Specifically, a grounded 
theory approach (c.f. Charmaz, 2014; Urquhart, 2012) 
was taken to be led by the research participants and 
understand their perspective whilst engaging with the 
Learning Hub programme. A research assistant was 
employed by the Knowledge Commons to attend some 
of the Learning Hubs and interview parent attendees, 
child attendees and Learning Hub co-ordinators. For 
context, the establishment of the project at such a late 
stage in the year meant that a full dataset of participants 
or attendance at all Learning Hubs was not possible. 
Some quantitative data was collected by the Ministry 
of Education to show attendance rates and attendee 
satisfaction. A summary of this data can be found 
in Appendix 2. Future research should ensure that a 

representative sample of Learning Hubs are attended 
and a more diverse participation pool of parents and 
children are also interviewed as part of the research. 
A total of 19 face-to-face interviews were carried out. 
A total of 10 interviews were conducted with parent 
attendees; 3 with child attendees, and 6 with Learning 
Hub co-ordinators. Interviews were conducted face-
to-face and in English. Interviews were audio recorded 
and transcribed, verbatim, as part of the analysis. A 
short survey was also completed by participants to 
establish demographic data about the participant pool. 
Participants were all presented with an information sheet 
and their participation was explained as completely 
voluntary. Their identities will remain anonymous to 
protect their privacy. Interviews with children (16 years 
old and younger) were also carried out with the full 
knowledge of their parents/guardians. A summary of 
attendee participants can be found in Table 1. 

Table 1: Participants interviewed that attended Learning Hubs

Age Ethnicity/Country 
of Origin

Arrival 
in NZ

Age of children Language  
at home

Who in family 
attending HUB

33 Pakistan 2015 5 yrs Urdu Participant and spouse 
joins online

36 Somali 2002 5 yrs, 4 yrs, 1yr Somali and English Participant and 
children

43 Philippines 2014 17yrs, 13yrs, 11yrs Dialect, Tagalog and 
English

Parents and 2 
youngest children

37 Philippines 2015 17yrs, 15yrs, 18mths Dialect, Tagalog and 
English

Participant

34 Afghanistan 2004 12yrs, 9yrs, 5 yrs Dialect and Farsi Participant and spouse

48 Afghanistan 2003 22yrs, 20yrs, 
12yrs,10yrs

Farsi Participant

33 India 2014 5yrs Urdu Whole family

43 Sri Lanka 2006 17yrs, 13yrs, 11yrs, 
10yrs, 6yrs

English and some 
Tamil

Whole family

40 Somalia 2001 15yrs, 5yrs, 3yrs 15yr old speaks 
English the rest of 
family speak Somali 
and English

Participant and 
children

35 Eritrea 2020 8yrs, 6yrs, 3yrs Tigrinya and English Whole family

15 Filipino 2015 N/A Tagalog and English Participant and 
Parents

13 Filipino 2014 N/A Tagalog and English Participant and 
Parents

16 Indian 2014 N/A Urdu and English Participant and 
Parents
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Analysis was carried out in a primarily descriptive and 
reflective manner. That is, this research seeks to focus 
on describing beliefs and patterns of behaviour of 
attendees and then reflecting on these in an etic manner 
in order to determine what drivers may have contributed 
to these beliefs and behaviours. In carrying out this etic 
interpretation the researchers completely appreciate 
their privilege in this space and the differing educational 
experiences they may have had compared to the 
participants. It is important to keep this in mind whilst 
exploring the findings presented. 

Key Findings
In this section we present the key findings from the 
study. The observations and interpretation are heavily 
founded on the main goals from the Learning Hubs,  
that is: 

• That parents and families are provided with access 
to and understanding of the New Zealand education 
system to enable them to champion learning and 
education aspirations for their children and young 
people.

• The capability, knowledge and confidence of parents 
is facilitated and built so that partnership with schools 
in supporting good learning consequences for their 
children and young people is achieved.

• There are opportunities to provide culturally 
appropriate, purposeful and inclusive responses to 
meet local needs of ethnic parents, families and their 
children and young people (eg support good learning 
outcomes through bilingualism, understanding of bi/
multiculturalism, wellbeing).

The findings follow a structure where evaluation of 
their delivery and success is based on the content of 
the Learning Hubs; the management and logistics of 
organising the Learning Hubs and the importance of the 
Learning Hub co-ordinator, and the felt satisfaction with 
the programme by attendees and co-ordinators. From 
here comments on the role of the Ministry of Education 
and other public services in delivering a successful 
programme in the future is presented. Throughout 
these findings a general approach of understanding the 
impact that the Learning Hubs have on child and parent 
learning; building a sense of belonging and inclusivity, 
as well as building relationships between whānau and 
schools is used. By bringing all these elements together 
some recommendations are presented for successful 
replication and adaptation of the Learning Hub 
programme across New Zealand. 

Programme Content
All participants in the research reported benefits from 
the programme content. Many reported the importance 
of learning new information and learning more about 
how the New Zealand education system operates. 
Examples of quotes from parents that are representative 
of this theme are shown in Table 2. 

Table 2: Quotes from Learning Hub attendees about 
the content delivered

Does the 
content of the 
Learning Hubs 
provide new 
and useful 
information?

The thing [reason for attending] is to 
get more information. 

Because I saw the structure, the 
community Hub structure and that 
was information I didn’t know about 
and I really want to know about these 
things. 

There were lots of things which we 
didn’t know before attending that. 
Like the age requirement to get in 
school and how long the kids have to 
stay at school and what are the years 
in primary, intermediate we have no 
clue about that. And the pathways 
after NCEA – we don’t know about 
that. And we didn’t know about the 
learning conferences. So we are able 
to attend learning conference and 
then we can know the progress report 
of the child and how to know the 
level of the child because we have 
no idea because we have a different 
background.

Learned some stuff about NCEA. 
That’s what I’m going to attend next 
year.

Some parents also appreciated the information about 
pedagogic differences in the New Zealand educational 
approach compared to other countries. For example, 
one parent shared that they learnt new ways of engaging 
in their child’s literacy development that they had not 
considered previously. They said: 

If the children are reading all the time – or if even they 
are not interested to read – you just keep reading. I 
didn’t know that.

In regards to developing strategies to support their 
child’s learning journey, the response from parents 
attending the Learning Hubs was overwhelmingly 
positive. This supports Daniels’ (2017) notion that many 
ethnic parents value opportunities for furthering their 
child’s education when offered to them, as summarised 
by this parent: 
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[A]ctually after the reading programme I concentrated 
more on children’s reading at home and I can see 
that they are picking up. They are spending more 
time reading and now I can understand the value of 
reading. With the little ones I am reading with them. 
Like my 6 year old and my 10 year old. But even the 
10 year she can read by herself. … after this reading 
programme I spend more time reading together. And 
I can see a difference in them especially with the little 
one 6 year old.  
– Parent 1

In this way the Learning Hubs are not just a roadmap 
for understanding the New Zealand educational system 
but also a guide on how to support children in their own 
educational journey that may not have been established 
without attendance. This change in approach to learning 
and education is a fundamental benefit from the 
Learning Hubs.

Similarly, this parent’s attitude towards homework 
and ‘pushing’ their child’s learning was altered after 
attending the Learning Hubs to a manner that was more 
conducive to the New Zealand education approach:

[Y]es, I think – it has been changed – the way we used 
to - the push with studying, homework things like 
that. We’re used to a different way. It says – have to 
go about an hour every night to do the homework 
but the kids getting so upset and they didn’t want 
it – they trying not to. And we decide since we’re 
attending this programme we just can learn that’s 
not the way and we have to just reduce the timing 
and that’s what we do. 
– Parent 9

Some parents were unsure how the education system 
operates in this country when they arrived in New 
Zealand. Block et al (2014) found a similar outcome 
for children who were learning a new language while 
coming to terms with an unfamiliar education system. 
Most families in this study came from societies where 
schooling and the education of children is regulated 
and adopts a more regimented approach and were not 
accustomed to New Zealand’s approach to education. 
One parent expressed how before attending the HUB 
sessions she was quite anxious that her children were not 
learning. However, she soon realised that New Zealand 
education relies more on student participation and 
places emphasis on understanding and comprehension, 
as shown in this indicative quote: 

I was really worrying, my children are not studying at 
home – it’s like back home they study and they spend 
a lot of time. It’s what we did. Here, in New Zealand 
she said, it’s much different. So when I came to the 
HUB I understood ok this is how the HUB system 
works and the children does a lot of things in the 
school. Which is like, even like to answer, they have 
to research go through everything I think it’s more 
benefitting for them. Back home it’s only on books, 
it’s memorising and they go to school and write. But 
over here I think they research there’s a big part for 
the student to do.  
– Parent 1

Other topics that were found valuable in the Learning 
Hubs included sessions on child development and 
understanding child’s achievement level at school. These 
functional topics provided a deeper insight into their role 
as a parent beyond what is specifically relevant to a New 
Zealand educational system, but was still valuable as part 
of the wider suite of topics on offer. 
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Planning and Management of the  
Learning Hubs
A critical success factor of the Learning Hubs is the way 
in which they are organised, managed, supported and 
delivered. Much of this is attributed to the Learning 
Hub Co-ordinators who play a vital role not just as an 
organiser but as a convenor for the community they 
are supporting. The research shows that co-ordinators 
that are well respected and well established in their 
community were better at bringing the community 
together and supporting the kaupapa of the Learning 
Hubs. This is not to say that a person from outside the 
community could not do this but the mana carried by the 
co-ordinators was instrumental in the community feeling 
encouraged and supported in taking part in the Learning 
Hubs. This resonates with Georigs (2014) who show the 
importance of ‘cultural brokers’ who aid in supporting 
migrant families feel included. One parent expressed the 
importance of having teachers and co-ordinators from 
her own community:

I thought at least I am lucky to be doing the HUB 
programme. In our community we were not afraid 
of asking anything. Not afraid of being judged, not 
afraid of anything. And they would just help us 
through – through whatever it was. I remember for 
some sessions there were huge lines wanting to talk 
to the speaker one by one. So everyone had specific 
questions according to their kids.  
– Parent 7

Having speakers and supporters from within an ethnic or 
faith based community provided a sense of belonging 
and freedom that may not have been experienced 
elsewhere. It also offered an opportunity for parents and 
whānau to connect beyond the Learning Hubs to create 
support networks that may not have been otherwise 
been seen. Several authors note the importance of 
teachers needing to understand and accommodate 
the challenges faced by migrant and former refugee 
families in a new country (Cun 2020, Jimēnez-Castallanos 
et al 2016, Tadesse 2014). The cultural specificity of 
the Learning Hubs allowed students, in particular, to 
feel safe in their communication and knowledge about 
experiences in schools, as shown by one student:

We talked about what we have to deal with in school.  
What we have to deal with as Muslims. 
– Student 3

The co-ordinators role was varied and often required 
many hours of organisation, as to be expected in such 
a position. The tasks co-ordinators manage include: 
the suitability of a venue, child safety, health and 
safety issues generally, who the teachers or workshop 
facilitators will be and how suitable they are. In the words 
of one co-ordinator: 

[o]f course, I have to think about the venue whether 
it’s suitable or not and where the children will be, 
the health and safety and who the teachers will be, 
are they suitable teachers, suitable topics to engage 
them. As far as the topics are concerned I have to 
think very hard, if it’s engaging enough for them 
to come back again. Or they will not come the next 
week.

This quote highlights the sense of pressure felt by 
some co-ordinators to find the right ‘fit’ for their group 
but this is well managed in the Learning Hub model. 
This resonates with Kupzyk et al. (2016) who say that 
programmes of this type are more likely successful if 
they include sessions scheduled at a convenient time 
and place and the appropriate learning skills taught. 
However, this can be particularly difficult when some 
groups wished to engage in a faith-based location whilst 
others saw value in keeping the gatherings in schools. 
In particular, there was concern that an education 
setting did not adequately allowing for the religious 
needs of Muslim children. The Learning Hubs offer an 
opportunity to weave in their faith into their education 
journey and understand the nuances of integrating the 
two into their schooling. Bracco & Eisenberg (2017) 
assert that a teaching environment is most supportive 
when it acknowledges ethnic parents’ first language and 
incorporates their home culture and customs. Parents 
in the current study talked about the significance and 
centrality of their own ethnic community and how being 
connected with others who have shared their way of 
life and language is fundamental to them, even when 
incorporating their faith: 

The fact that the classes or the talks were organised 
and presented by a Muslim who has the same values 
the same fears the same questions that I have. This 
kind of captured me ‘cause I felt like the person who 
was talking to me had the same questions. – Parent 8

This further reinforces the need for co-ordinators, 
teachers and speakers should have a commonality with 
the attendee’s cultural and ethnic background. This 
was particularly relevant for those communities where 
attendees preferred to speak in their first language, 
rather than in English. Where appropriate there were 
interpreters present and language support provided, 
which shows the use of specific organisation and 
management to meet the needs of the community. This 
may need to be further elevated when dealing with a 
community that has a refugee background as their needs 
may be different from those who have travelled to New 
Zealand as migrants. In particular, research shows that 
language is the main barrier to immigrant and refugee 
families’ involvement in children’s education (Cun 2020, 
Francis et al 2017, Koyama & Bakuza 2017) and so further 
literacy and language support for groups that have a 
higher proportion of people from a refugee background 
may needed. This was well managed in the current 
iteration but any future Learning Hubs and resources 
prepared must be created in a manner that is accessible 
to the attendees. 
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Were Attendees Satisfied with the Learning 
Hub Experience?
No quantitative assessment of attendee sentiment was 
possible given that the research commenced towards 
the end of the programme and so any statistical analysis 
would likely be invalid; however, those interviewed all 
shared common satisfaction of the programme and 
would recommend it to other people. One co-ordinator 
spoke of how they felt the programme was important to 
their community not just to improve parent knowledge 
and and the children’s learning journey but to build a 
sense of inclusiveness and belonging for the community: 

I would recommend the programme for any other 
ethnic groups. To be running it. Because I felt it was 
really a very good programme and when we had 
written the report to the MoE the recommendation 
was that there is lots of area that we can still offer 
for the parent and this was just like touching the 
iceberg. It would be again and again for different 
new families – even for the same families who 
have attended to have more knowledge. So I would 
definitely recommend this programme to be. Now 
this was a trial programme in Christchurch only. So 
I would recommend it should be offered nationally 
not regionally only for Christchurch. And I know 
it happened after March 15. But it is a very useful 
programme. If it’s running regularly in different 
areas in New Zealand it will help tackling the issue of 
inclusiveness and knowing more about other cultures 
and minorities.

One parent shared the importance of the Learning 
Hubs in facilitating this sense of connectivity with their 
community: 

for the [community] we need to be connected. You 
know what’s happening, you know, students, parents, 
teachers. That’s a good thing we have, a community. 
–Parent 4

This sentiment was shared amongst the community and 
others were encouraged to join as a result of the feelings 
from others. This ongoing word-of-mouth promotion 
of the programme is testament to its success. One 
parent specifically heard about it from a friend in their 
community:

I hear about it from the community, they advised 
about this programme coming up. It was really good 
for me to know because I don’t know much about 
education at all. 
– Parent 6

Not only does this show the Learning Hubs are fulfilling 
a need associated with providing appropriate content 
and information for the attendees but also that it was 
delivered in a manner that was supported and promoted 
by the community, supporting the need for culturally 
responsive practices that foster inclusivity. This is 
highlighted by one parent who felt the Learning Hubs 
empowered them to speak with their child’s teacher and 
build a relationship that would otherwise not have been 
possible: 
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People, they don’t like approaching the teacher 
because back home we used to have a thing like if 
you go and complain or if you have any concern 
that’s going to have a negative impact on the teacher 
and child relationship. But here it’s not the case the 
teachers they like parents approaching and they 
know the parents are also concerned and they’re 
also thinking so they can mutually, you know, do the 
better for the child. It’s really different. – Parent 2

Another parent reported that they felt more empowered 
to engage with their child’s teacher and be more 
engaged in parent-teacher interviews:

My relationship with the teachers has got easier at 
high school interviews. I did not know how to talk, 
the reading HUB has given some idea for me what to 
[say]. Otherwise, I’d be just waiting and thinking what 
can I go and ask. And parent / teacher meetings too. 
–Parent 1

This improved relationship between parents and 
teachers as a key factor in a child’s learning experience 
is supported by the literature. For example, Meyers et 
al. (2020) found that ethnic parents’ communication with 
school personnel is important factor in them fitting into 
their new life. In addition, Intxausti & Etxeberria (2013) 
maintain there is a need for an ongoing relationship 
between the teacher and family in inclusive education. 
And Faas et al, (2015) purport that schools in European 
countries increasingly provide language support and 
encourage refugee and migrant parental involvement 
at the school governance level. The Learning Hubs have 
enabled these partnerships to grow and are key success 
factor. 

Has the Learning Hub Programme  
met its Goals?
The findings show that this locally activated and 
funded initiative has made a substantive impact on the 
learning, sense of belonging and relationship building 
between families and schools. Much of the success 
associated with this outcome has been as a result of 
having a clear focus on being culturally responsive in 
pedagogic practice but also being in true kotahitanga 
with the ethnic communities to co-create the learning 
experiences that make a difference to the community. 
The Ministry of Education’s leadership, visibility and 
investment was vital to this co-creation.

When returning to the goals of the Learning Hubs it is 
clear that the content presented was not only useful 
and useable by parents but it was also delivered in a 
culturally appropriate and responsive manner. This is in 
no small part to the way in which Learning Hubs were 
organised by the co-ordinators and the focus was kept 
on cultural connectivity within an ethnic or faith-based 
community, rather than amalgamating all ethnic groups 
together into a single group. Even within faith-based 
communities there must be consideration as to how 
that community operates and engages. The experience 
of a Pan-Muslim group was very positive in Ōtautahi | 
Christchurch but this may not be reflective of success 
in other parts of New Zealand. The Learning Hub 
composition must be co-created with the communities 
to ensure that the content and practices are culturally 
responsive and reflective of their needs. 

Overall, it is believed that the Ministry of Education 
plays a vital role in the success of the Learning Hub 
initiative. The funding and resource support that ensures 
co-ordinators are well supported in their role is seen as 
fundamental to the success of the programme. Having 
the Ministry of Education as the driver of the programme 
also provides important mana and validity to the 
Learning Hubs that may not be present had it been a 
solely community led endeavour. This added legitimacy 
allows participants to feel more empowered knowing 
that the information they are receiving at the Learning 
Hubs is accurate. However, it should be noted that the 
lack of a culturally responsive framework that supports 
the needs of our ethnically diverse communities does 
mean that the New Zealand education system may not 
be meeting the needs of our increasingly diverse parents 
and children. The Ministry of Education would be able 
to better meet the needs of the increasingly diverse 
community of whānau and learners by developing 
and incorporating a culturally responsive multicultural 
strategy and framework that can be adopted at a 
national level. Much of the success associated with the 
Learning Hubs initiative has come from an approach 
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that is culturally responsive and borne from a deep 
understanding of multiculturalism in the Ōtautahi | 
Christchurch office that works in a true partnership 
with the ethnic communities they were seeking to 
support. There is clear evidence of support for the 
ethnic and CALD communities in the region. Without 
a similar response there is a risk that future Learning 
Hubs may inform attendees about the New Zealand 
education system but not necessarily develop to a 
point where schools are able to incorporate elements 
of multiculturalism into their pedagogic practice. It is 
recommended that this be considered as tamariki and 
whānau navigating the education system are doing so 
in a bicultural nation that engages with a multicultural 
world. This multicultural framework would be able to 
support future initiatives in a sensitive and culturally 
responsive manner whilst ensuring consistency across 
all of New Zealand. These are summarised as follows 
and demarked by what the research team believes is 
vital verses important to consider. 

Aspects vital to the success of the 
programme:
• Learning Hub Co-ordinators must be well-

resourced, have strong organisational skills 
and be well respected by the community 
they are serving.

• Venues for Learning Hubs should not only 
be readily accessible by the attendees but 
also be responsive to their cultural and 
religious needs. 

• Learning Hub composition and content 
must be co-created with the communities 
they are serving.

Aspects that are important to the 
success of the programme include:
• Carefully negotiating the composition 

of the Learning Hubs to consider how 
different practices and beliefs within a faith 
may affect attendee engagement. 

• Additional funding be provided to offer 
specific support for whānau from a refugee 
background. 

Ongoing considerations 
• Develop a culturally responsive framework 

that supports the needs of our ethnic and 
CALD communities as they engage with 
New Zealand education system. 

• Engage with local iwi at early stages of 
creating future Learning Hubs to co-
develop content that is authentically 
bicultural and honours our partnership 
under Te Tiriti o Waitangi.
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This report provides an initial insight 
into the experiences of those who 
took part in the Learning Hubs and 
future research should explore a 
more mixed-model approach to 
determine both qualitative and 
quantitatively what aspects of 
the Learning Hub model drive its 
success. In particular, what aspects 
would make the model translatable 
beyond Ōtautahi | Christchurch  
and which aspects were of 
particularly relevant to tamariki in 
attendance. The voice of teachers 
and their experiences with those  

who participated in Learning 
Hubs would also validate the felt 
improvement of the attendees in the 
current study. 

The Learning Hubs initiative is 
reflective of the importance of 
having specifically funded and 
organised programmes that help 
learning and improve the integration 
process for people who may not 
have felt included in the education 
system (Dusi & Steinback, 2016). 
Similar initiatives that may wish to 
be used nationally would need to 
be well funded, well organised and 

Conclusion
The Learning Hub initiative demonstrates an example of a 
locally supported activation that met its goals and objectives 
as well as revealing wider benefits that support parents, 
children and schools. 

founded on culturally responsive 
practices, as carried out by the 
Ōtautahi | Christchurch model. The 
current initiative shows that a ‘one 
size fits all’ approach to improving 
understanding of, and engagement 
with, the New Zealand education 
system does not work. There is 
a need for specifically targeted 
initiatives that allow for ongoing 
benefits, a connected community, 
and a family’s sense of belonging in 
their children’s educational journey. 
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Appendix 1
Example Content in Learning Hubs

The specific content would be co-constructed with the 
community but some examples of the topics covered in 
the parent sessions include:

• Why early childhood learning is important for their 
child’s future learning

• Why it is important for their children to do well in 
reading, mathematics and writing

• What NCEA is and how they can support their 
secondary school children to achieve their goals by 
succeeding in NCEA

• New Zealand Education system – primary, secondary 
& tertiary

• What is New Zealand curriculum and how it works at 
schools?

• What is bullying? How to deal with bullying?

• Why learning your first language is important?

• What is digital literacy? How do we keep our children 
safe online? 

• Understanding social and emotional development of 
children and adolescence

• How can parents support learning at home?

• Reading Together

• Other education related information, programmes 
and opportunities that parents and families want or 
need to know about.

In the sessions that included children some other topics 
that were covered include:

• Expert subject specific tutoring

• Examination and study tips

• Time management

• Mentoring

• Careers advice

• Support with internal and external assessment 
preparations
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5 Learning Communities 
HUB for ethnic parents, 

families & communities

Relationships 
Powerful connections

Mana enhacing approach & 
services

Learn. Reflect. Share

• Learning Communities HUB to be a 
national initiative

• Continue to empower and support 
parents to enable positive learning 
outcomes for children & young people

• Planning for Muslim/ethnic youth 
educational engagement through 
tuakiritanga & hauora – a suite of 
initiatives

Families

158

Ethnicities

18

Early childhood 
and school-aged 

children

270

7-10 weeks parent 
education programme

4 x Reading Together 
Workshops 

>80%
weekly attendance
Education topics delivered by NZ  
teachers, deputy principals, 
guidance counsellor, university 
lecturers, tertiary student 
advisors, subject matter experts, 
parents and MoE advisors

Feedforward

• Positive changes in behaviour & 
confidence

• Useful knowledge & strategies
• Better informed
• Trust building
• Developing network of parent support 

group
• Growing interest to connect & partner

100%
Positive feedback 

from parents & 
families

Future 
Thoughts

Value Impact

mastura.abdrahman@education.govt.nz

03-378 7728
Mastura

Abd Rahman
Community Partnerships - Ōtautahi

Culturally sustaining

Appendix 2 
Summary Quantitative Data on Learning Hub Success
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